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Collaboration - 

the key to 

achieving 

inclusivity 
Dr Judith Hudson 

The relationship between schools and parents/ 

carers of a child who has specific learning 

difficulties, should involve an appreciation that 

they are frequently a valuable resource, and 

indispensable as complementary educators.  

(The Rose Review, 2009) 

 

All children in Australia are entitled to an inclusive 

education. As signatories, this is articulated 

through both the Convention on the Rights of the 

Child (UNCRC, 1989) and the Convention on the 

Rights of Persons with Disability (CRPD, 2006). 

Legislation derived from these require schools to 

accommodate students with disability and diverse 

needs, and make ‘reasonable adjustments’ where 

needed. The ‘standards’ made under the Disability 

Discrimination Act-DDA (Commonwealth of 

Australia, 2005) make it unlawful to discriminate 

on the basis of disability, and clarifies obligations 

in areas of public life, including education. The 

standards establish minimum expectations, and 

are an important component of wider policies 

that seek to ensure that students with disability 

can access and participate in education on the 

same basis as others. While they make explicit the 

need for inclusive practices, they do not articulate 

broader aspirations of social inclusion, 

achievement of individual potential or inclusive 

education.  

Dyslexia is included in the Disability Discrimination 

Act 1992 and the Disability Standards for 

Education 2005, which legislate educator’s 

obligations. And, described in the broad 

categories of the Nationally Consistent Collection 

of Data on School Students with Disability (NCCD).  

The NCCD annually collects data from schools 

across Australia, and is focused on building an 

evidence base that will provide information, and 

improve understanding, about how many school 

students with disability there are in Australia’s 

schools; where they are; and the level of 

adjustment being provided, to enable 

participation in schooling on the same basis as 

students who do not have a disability. 

Two caveats in this regulatory tool exemplify the 

weakness of any enforcement. First the term 

‘reasonable adjustment’ - the actions that education 

providers are expected to implement to reduce 

barriers that disability imposes on a person. The 

second caveat is the term ‘unjustifiable hardship’ 

which is a legal exception for complying with the 

DSE, should it impose an excessive burden on 

education providers, staff or other students. 

Reviewed every five years, in 2015 it was found that 

interpretation of both caveats by education 

providers, conflicted with those of stakeholders, who 

frequently brought to conversations about 

adjustments, some very different views on what is 

‘reasonable’ (URBIS, 2015.pV). Submitted data from 

parents/carers of school-age children with learning 

disabilities showed frustration, and uncertainty, at 

the limited effective supports available to their 

children. Further, school-based practices on face 

value, appeared to breach the standards, which had 

a negative impact on the child’s education. Serious 

concerns were also raised about the inadequacy of 

education and professional development for 

teachers and specialist support staff, a lack of 

funding investment and limited support from 

education authorities.  
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Data from a national survey representing 

experiences of parents, on the education of 

students with Dyslexia in Australia, (Forbes, 2016) 

supported many of the concerns cited in the DSE 

review. Schools slow, or failing, to identify, give a 

diagnosis or offer an appropriate programme to 

address associated learning difficulties, were 

frequently commented on negatively, and 

students denied differentiated instruction. 

Additionally, parent concerns often met with 

teacher denial, doubt expressed that dyslexia was 

indeed the cause of problems, or even that 

‘dyslexia exists’, all of which have also been 

regularly voiced through the advocacy experience 

of Square Pegs Tasmania.  

Through a programme of community engagement 

to raise awareness about dyslexia, and 

collaboration with Dr Judith Hudson an Honorary 

Adjunct researcher and her PhD candidate 

Dorothy Walker from the University of Tasmania, 

and advocacy group Square Pegs, it was found 

that teachers, in the main, wanted more 

information. Where denial was identified it fell 

into two types, ‘defensive denial’ where blame fell 

on parents use of a label as an excuse for a child’s 

under performance, or the ‘lazy child’ label, and, 

‘professional denial’ where teachers knew about 

dyslexia, but did not know what to do about it. 

This had to change, and since 2014 Square Pegs 

and the University have run professional learning 

workshops and summer schools around the state 

for teachers and allied professionals, on the 

identification and teaching of dyslexic-type 

learning needs. Teachers said that the most 

helpful sessions they've had were linked to hands-

on classroom practice, using multisensory 

strategies and creating resources.  

Engaging teachers in professional development 

means giving staff the time to take part in 

something meaningful, delivered by professionals, 

experienced in their field of expertise. As part of a 

response to the ‘Improved support for students 

with disability: Ministerial Taskforce Report’ 

(Department of Education, 2015)  

Dr Christopher Rayner and colleagues in the 

University of Tasmania’s Faculty of Education, 

partnered in the development and delivery of a 

Teacher Development Initiative, focusing on 

inclusive education. The generous package that 

the DoE offered meant participating teachers, 

were given study time which allowed them some 

flexibility to balance work, home, and study. 

Through the professional development and 

eventual qualification, these teachers have 

studied how to identify and educate students with 

dyslexia, or dyslexic type learning needs, educate 

students with multiple disabilities, re-engage 

disengaged children and implement inclusive 

practices in educating settings. The unit 

‘Educating students with dyslexia and learning 

difficulties’ was one of four units as part of this 

delivery of the Graduate Certificate in Education 

(Inclusive Education) in Semester 1, 2017. It was 

also the first of the specialist units in the Faculty’s 

inclusive education suite offered (Semester 2, 

2015).  

Collaboration is mutually beneficial particularly 

when social policy makers invest in teacher 

education (DoE), engage academics and 

professional teacher educators, and, listen to 

what parents are saying. Since the formation of 

Square Pegs collectively, parents have become a 

credible source of information about what needs 

exist, what training is needed, and how 

widespread the problem is. The outcome can only 

have an advantageous outcome for the teachers, 

and not only for students that have dyslexia and 

specific learning needs, but for all students. 

Knowledge is empowering and engaging teachers 

in further training, and continued professional 

development is an empowering way of moving 

forward, for all stakeholders. 

Rose, J (2009) The Rose review of teaching children with learning difficulties 

http://www.interventionsforliteracy.org.uk/assets/Uploads/The-Rose-Report-June-
2009.pdf  

Forbes, T (2016) Parent survey on the Education of Students with Dyslexia in Australia 
http://www.outsidesquare.net/wp-content/uploads/2015/04/Australian-Parent-Survey-
on-the-Education-of-Students-with-Dyslexia-Final-Report.pdf  

https://www.education.gov.au/disability-standards-education-2005  

Urbis, (2015). Review of the Disability Standards for Education-DSE, Final report July 
2015 https://docs.education.gov.au/system/files/doc/other/final-report-2015-dse-
review.pdf  

Minister for Education and Training, Tasmania. (2015). Improved Support for Students 
with Disability: Ministerial Taskforce. Retrieved from 
https://documentcentre.education.tas.gov.au/Documents/Improved-Support-for-
Students-with-Disability-Ministerial-Taskforce-Report.pdf  

http://www.interventionsforliteracy.org.uk/assets/Uploads/The-Rose-Report-June-2009.pdf
http://www.interventionsforliteracy.org.uk/assets/Uploads/The-Rose-Report-June-2009.pdf
http://www.outsidesquare.net/wp-content/uploads/2015/04/Australian-Parent-Survey-on-the-Education-of-Students-with-Dyslexia-Final-Report.pdf
http://www.outsidesquare.net/wp-content/uploads/2015/04/Australian-Parent-Survey-on-the-Education-of-Students-with-Dyslexia-Final-Report.pdf
https://www.education.gov.au/disability-standards-education-2005
https://docs.education.gov.au/system/files/doc/other/final-report-2015-dse-review.pdf
https://docs.education.gov.au/system/files/doc/other/final-report-2015-dse-review.pdf
https://documentcentre.education.tas.gov.au/Documents/Improved-Support-for-Students-with-Disability-Ministerial-Taskforce-Report.pdf
https://documentcentre.education.tas.gov.au/Documents/Improved-Support-for-Students-with-Disability-Ministerial-Taskforce-Report.pdf
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Let’s Decode – 
an approach to 
systematic 
decoding 
instruction 
Dr Lorraine Hammond 

Do you know the critical precursors for learning to 

read and the most efficient way to teach these 

skills? If you are thinking about phoneme 

awareness and sound-symbol associations, you 

would be correct. However, precisely how to 

teach these skills, the order to do it in and how 

each subskill relates to reading a word is generally 

not well understood.  

“Attention to the small units in early 
reading instruction is helpful for all 
children, harmful for none and crucial 
for some.” (Snow & Juel, 2005) 

While references to the terms ‘explicit and direct’ 

have become more prevalent over the last ten 

years and are now part of a reform-based agenda 

for Australian schools (Turnball 2015), 

Buckingham, Wheldall and Beaman-Wheldall 

(2013) argue that the teaching of initial reading in 

Australian schools remains inconsistent and at 

times contrary to research findings resulting in 

“profoundly negative consequences for children” 

(p. 21). They argue that this persistent ‘research 

to practice gap’ is a triumph of ideology over 

research. 

The importance of teaching literacy precursor 

skills for reading is well established and is the 

basis for Let’s Decode (Formentin 1993), an 

approach to teaching phonological awareness and 

systematic decoding instruction. Let’s Decode is 

drawn from instructional formats first published in 

Direct Instruction Reading (Carnine et al. 1990) 

and based on the Theory of Instruction 

(Engelmann and Carnine 1991).  

Teachers implementing Let’s Decode spend 

approximately 15 minutes each day explicitly 

teaching auditory analysis such as the concept of 

word, blending, rhyming and phoneme 

segmentation, before letter sounds that are 

taught in a particular order and the strategy of 

decoding words. Lessons are semi-scripted and 

give teachers the instructional language to use to 

teach literacy precursor skills, such as auditory 

blending. Here is the instructional format: 

Teacher 
I’ll say a word slowly, then 
you say it fast. My turn. 
 
Mmmmmaaaaannnnn 
 
What word? (Signal to 
student).  
 
Yes! Man. Teacher gives 
individual turns. 

 

Student 
Listens and watches 
 
 
 
 
 
Man 
 
 

The format for auditory blending is introduced 

before children learn letter-sounds and prepares 

them for decoding words. Children hear words 

stretched out (the way they are taught to decode 

words using this approach) then say the word fast.  

By the time children have heard mum, other CVC 

words and progressively more complex words 

such as splat (CCCVC), they are familiar with 

‘smooshing’ sounds together to form words 

aurally. This skill is the precursor to learning the 

letter-sound combinations for mum (m, u) and 

systematic decoding instruction.  Children find 
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decoding much easier when they have learned to 

blend and segment words orally.  

Students are active participants during Let’s 

Decode lessons and, as there is a high rate of 

unison oral responding, any errors are corrected 

immediately. Teachers maintain a brisk pace to 

minimise interruptions and teach ‘more in less 

time’. Students receive a high level of feedback 

and have many opportunities to practice reading 

precursor skills.  

The efficacy of ‘structured, systematic, phonic’ 

approaches like Let’s Decode has been highlighted 

in influential reports (DEST 2005) and 

international reports on reading (National 

Institute for Literacy (NIFL 2008, National Reading 

Panel (NRP) 2000, Rose 2006) and investigated 

locally (Formentin and Hammond 1997, 

Formentin et al. 1994). Recently, Louden (2015) 

highlighted Let’s Decode as one of the effective 

beginning literacy approaches used by a number 

of high performing Western Australian schools.  

In late 2016 a number of schools in Hobart 

attended Let’s Decode professional learning 

hosted by Dr Belinda Hopwood from the 

University of Tasmania and delivered by Dr 

Lorraine Hammond from Edith Cowan University 

in Perth.  

Both Belinda and Lorraine have a strong interest 

in the prevention of early literacy difficulties and 

are conducting research on the impact of teaching 

Let’s Decode formats on teachers’ knowledge and 

attitudes towards beginning reading instruction.  

 
Lorraine is an academic from Edith Cowan University, 

a Board Member of SPELD WA and President of 

Learning Difficulties Australia.  

 
Buckingham, J., Wheldall, K., & Beaman-Wheldall, R. (2013).  Why 
Jaydon can’t read: the triumph of ideology over evidence in teaching 
reading.  Journal of Public Policy and Ideas, 29 (3), 21-32.  
 
Department of Education, Science and Training (DEST) (2005).  
National inquiry into the teaching of literacy: Teaching reading. 
Report and recommendations (Rowe Report) Canberra: Department 
of Education, Science and Training. Available from: 
http://www.dest.gov.au/nitl/documents/report_recommendations.p
df  
 
Formentin, P. J. (1993).  Let’s Decode in-service manual.  Perth, WA:  
Edith Cowan University Bookshop.  

Formentin, P. J. & Hammond, L. S.  (1996). Effectiveness of 
systematic decoding instruction and its relationship to a measure of 
reading readiness.  The Bulletin for Learning Disabilities, 1, 29-41. 

Louden, W. (2015).  High performing primary schools: What do they 
have in common? 

Department of Education, Western Australia. Available from: 
http://www.aitsl.edu.au/docs/default-source/default-document-
library/high-performing-primary-schools---what-they-have-in-
common.pdf?sfvrsn=0  
 
Rose, J. (2006).  Independent review of the teaching of early reading.  
Final Report. United Kingdom: Department for Education and Skills. 
Available from: http://www.standards.dfes.gov.uk/rosereview  

Snow, C. E., & Juel, C. (2005). Teaching children to read: What do we 
know about how to do it? In M. J.Snowling & C. Hulme (Eds.), The 
science of reading: A handbook. (pp. 501–520). Oxford, UK: Blackwell. 

Turnball, M. (2015).  The quality reforms needed to get all Australian 
students ahead. Available from: 
http://www.malcolmturnbull.com.au/media/the-quality-reforms-
needed-to-get-all-australian-students-ahead 
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http://www.aitsl.edu.au/docs/default-source/default-document-library/high-performing-primary-schools---what-they-have-in-common.pdf?sfvrsn=0
http://www.standards.dfes.gov.uk/rosereview
http://www.malcolmturnbull.com.au/media/the-quality-reforms-needed-to-get-all-australian-students-ahead
http://www.malcolmturnbull.com.au/media/the-quality-reforms-needed-to-get-all-australian-students-ahead
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Sixty Years  
a Dyslexic 
Jackie French, Author 
 

 

The questions come several times a day from 
parents, teachers, and kids: ‘how did you manage 
the books, the life and the awards while being 
dyslexic’? I am like a lifeboat they can cling onto, 
‘She could do it. Maybe so can I.’ But there is no 
magic formula I can give them. I can only answer 
that it will mean hard work, and a thick skin as you 
ride out the insults; and reassure that, ‘no, YOU 
are not stupid, even if kids in your class, who are 
not as smart as you, get ahead of you as you 
struggle with the basics. I wish I could say that 
school will be easy. It probably won’t be. But I can 
promise you that this is probably the worst it’s 
going to get. I can also promise that there will be 
people who can teach them to read and write as 
easily as I now can’.  I still can’t spell or notice 
typos, but my computer can. (But it can’t write 
books.)  

Usually though I would answer something like 
this: The first person that tries to help may not 
know how to be very helpful. They may even 
make things worse, and make you think you’re 
dumb. (You’re not!) You may have to try two or 
three or even four times till you find the right 
people to teach you. Just don’t give up. Please. 
Reading is a teachable skill, there are many ways 
to learn to read, and you just have to find 
someone who can find the way you need to be 
taught. 

Because reading is magic, reading can change 
your life. Reading helps you understand your 
world, understand yourself, and, what you and 
the world may one day become. You are not 
automatically geniuses. This is said with an eye on 
parents, too. It’s a comfort to believe your 
struggling child is like a superhero: and one day 
the Dalek cloak will be cast off and their brilliance 
revealed. No, it doesn’t work like that.  

“If we fail a single child we have failed 
in our deepest, most important duty as 
adults – to care for the young, to 
enable them to create his or her best 
future, and for every child, in every 
school … and to hell with definitions!” 

There is no one form of dyslexia. Dyslexia is just 
that – ‘dys’ plus ‘lexia’, a problem with reading, 
and a few other tasks, although you may have no 
other learning difficulties. In fact for every five 
kids who have reading problems, four have 
probably just ‘missed out’. There are a multitude 
of reasons for that ‘missing out’; from poor 
teaching, or lack of teaching when they miss 
school-time, or change schools; to general ill 
health, and can include possible sight or hearing 
deficits, to foetal alcohol syndrome or other 
neurological problems that will make all learning 
hard. 

Each one of those kids will need to be coached 
individually so they can catch up. Beware of snake 
oil salesmen who offer a one size fits all cure. 
Humans don’t learn evenly or identically, and 
once the situation is bad enough for the problem 
to be recognised, individual help is a necessity, 
dyslexic or not. I can offer this consolation to 
dyslexic kids, and their parents. Talent is two for a 
dollar. Genius is talent plus determination. If you 
are dyslexic you can either give up, or be 
extremely determined and work hard. It is this 
determination, time and time again, plus talent, 
that may lead to genius. Dyslexics also know what 
it’s like to be different. The compassion you learn 
from that is perhaps the greatest wealth anyone 
can have. 

‘Don’t give up. You’ll get there. Don’t let people 
shove you off into being artists either, just 
because you’re better at art than reading when 
you’re ten (being an artist is fine if that is what 
motivates you to get up in the morning, but if 
your passion is maths or science or botany, then 
follow that as far as you can). You’re going to be 
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great at MANY things. It’ll just take time to get 
there. It’s hard now, kid.  But remember this: 
there are always people who want to help you. 
Even if the first who try to, don’t work out, keep 
asking for help. Keep working and one day you will 
soar. 

My first two years at school were with an amazing 
young teacher, Miss Davies, who taught us all to 
read and write. Even though it was her first years 
of teaching, she realised very soon that even 
though I couldn't read Run, Spot, Run I could read 
large books, and she never yelled at me for day-
dreaming or not trying, as later teachers did. 

Two of my teachers have since recalled 
anecdotally, about how hard my written work was 
for them to mark. One even put one of my essays 
aside assuming I was illiterate, then, later glanced 
at it, and was entranced. She gave it to her 
husband, who spoke six languages, and said, ‘You 
must read this.’ He studied it for a minute then 
asked, ‘What language is it in?’ My teachers never 
penalized me, or even told me how much extra 
time they spent deciphering my work. They 
always gave me generous marks and even, at 
times, told me I was brilliant, which I needed to be 
told when, back then, things were really hard. 
They knew I did my best and regarded the writing 
and spelling as far less important than the content 
of my work.  

There are many, many forms of dyslexia. I am 
lucky to have a form that lets me read quickly. I 
have been even more blessed with magnificent 
teachers through the years. But, even now, I 
confess, I didn’t really write what you are reading 
now. Each week I have ‘Angela’ transcribe my 
work into something intelligible. A spell-checker 
can’t cope with someone whose words turn inside 
out or back to front. 

Am I dyslexic? According to the literal definition, 
of course I am.  I get lost in car parks, can’t tell left 
from right; nor can I remember what a car engine 
looks like as soon as the bonnet is shut, but I could 
never get lost in the bush. I remember 
connections, visually. But I can get overload. An 
analogy is that if I looked at four paintings in an 
art gallery, then with overload, if I looked at a fifth 
painting I would see almost nothing at all. 
Increasingly, professionals in related areas have 
tried to narrow the definition to suit their own 
specialty.  

My particular difficulty comes from focusing and it 
is the one shared by about 11% of those with 
reading problems.  I must read quickly, or not at 
all, and I find it difficult, if not impossible, to focus 
on a few words on a white page, the standard text 
given to beginning readers.  Some experts will tell 
you that dyslexia is solely a phonological problem, 
characterized by a difficulty distinguishing the 
sounds that make up words. If so, then according 
to them, I am not truly dyslexic at all. 

Does it matter? If a child – or any person – has 
problems reading, surely all deserve whatever 
assistance is needed to help them learn? The 
danger of relying on a narrow definition of 
dyslexia is that extra funding or support may only 
be given to those diagnosed with a specific, 
recognized problem. Simply failing to read may 
not be enough to deserve help, a laptop computer 
or an amanuensis/scribe in exams. An amanuensis 
(reader and writer) is an excellent Band-Aid, but 
should never be a substitute for learning to read. 
Recorded books also have their place, especially 
on long car journeys, but they are not reading. 
Talking books are another form of support, but I 
consider, no more than that. 

Teach our kids to read. Teach every kid and teach 
him or her well, also, teach adults who are barely 
literate because they have ‘missed out’ at some 
point in their education. I believe above all that a 
book can change a child’s life. Books can change 
the world, and I believe everyone CAN read – if 
they have the appropriate teaching. One of my 
dearest friends has been blind since she was age 
four, but reads a book a day – using Braille, not 
talking books. Being dyslexic, or a slow learner, or 
just a kid who has missed out on opportunities to 
learn, should make no difference to whether or 
not they receive the appropriate, targeted 
teaching methods that will assist them in 
becoming fully literate members of society. 

Any child who fails to read at the accepted level 
for his or her age group, needs early identification 
and appropriate intervention teaching until they 
can read, and not just at the benchmark for their 
age, but, at a level commensurate with their true 
potential. If we fail a single child we have failed in 
our deepest, most important duty as adults – to 
care for the young, to enable them to create his 
or her best future, and for every child, in every 
school … and to hell with definitions!



10 

 

  

 

Time 

 remove time as a barrier 

 recognise that sometimes less is more  

 provide brain breaks 

 offer short achievable tasks 

 time revisit 

 

Communication 

 model learning tasks 

 write instructions down and leave them 

 usual visual prompts/timetables 

 chunk learning 

 clear and explicit instructions 

 pause for processing 

 minimise copying from the board 

 bullet point key information 

 scribed work 

 highlight lines for writing 

 use blue-tak to help spacing 

 

 

Embed differentiation 

in the classroom 

 offer alternative ways of acquiring and 

expressing knowledge - videos, verbal 

presentation, mind-maps, audio-books 

 adapt tasks to suit 

 use multi-sensory techniques 

 provide challenge but with accommodations 

 offer alternatives to writing 

 

 

 

Classroom culture 

 calm and positive ethos 

 free to make mistakes 

 group by thinking not just by basic skills 

 ‘have a go’ culture 

 encourage self-advocacy 

 mark on content not spelling  

 the right to pass e.g. don’t require reading 

aloud 

 mark content not spelling 

 scaffolding learning 

 

Self esteem 

 support strengths and interests 

 maximise successful and positive learning 

experiences 

 explore ways to get around barriers 

 address concerns with student wellbeing 

quickly 

 build resilience and adaptive coping 

strategies 
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Dyslexia 

stripped bare 
Amelia Jones 

“I seemed like a bright little girl but all 
that brightness could never come out 
because I couldn’t spell anything. So the 
cat always sat on the mat, it never did 
anything else, and the day was always 
sunny, it could be nothing else because 
I couldn’t spell anything else.” Sally 
Garnder  

A conservative estimate is that one in ten 

Tasmanians are dyslexic1, including over 8,000 

school children2. Dyslexia causes difficulty with 

decoding words and their meanings, along with 

problems such as auditory and visual perception, 

planning and organising, short-term memory and 

concentration. These things can make it very 

difficult to follow multiple instructions, turn 

thoughts into words and finish work on time.3 

In other words - school can be a huge challenge!  

In my family’s experience, dyslexia is widely 

misunderstood, often put in the too hard basket, 

ignored or mistaken for laziness or stupidity. With 

two of my three children identified as having 

dyslexia, I have been on an incredible learning 

journey over the past ten years to better 

understanding my children’s amazing brains and 

how best to support them to survive and thrive at 

school (and still have soooo much to learn).  

The ability to quickly pick up reading in early 

school is considered by many to indicate a high 

level of intelligence. Parents and children 

compare the level of reader reached and how 

quickly they’ve advanced through from one level 

to the next. Conversely, the inability to decode 

and encode our complex system of written 

                                                           
1 http://dyslexiaassociation.org.au/what-is-dyslexia, accessed 
17/05/2017 
2 
http://www.abs.gov.au/AUSSTATS/abs@.nsf/Lookup/1307.6
Main+Features9Dec+2010, accessed 17/05/2017 

language, despite the best efforts of teachers, is 

considered proof that you must be stupid. Sadly, 

this is a message that many children with dyslexia, 

including my own, internalise in their very early 

years at school.  

Trying to stem the tide of negative self-talk, poor 

self-esteem and anxiety that my children have 

experienced as a result of their failures with 

learning is one of my biggest challenges. I can’t 

overstate the heartbreak I have felt when my sons 

have come home saying “I’m dumb. I must be 

stupid.” Turning this around is crucial, as research 

shows that resilience and coping ability are better 

indicators of future success for people with 

dyslexia than their ability to read.4 That’s not to 

say that we haven’t worked hard to try to address 

the challenges.  

But, at home, I have focussed on building an 

understanding of dyslexia. I have tried to teach my 

children to focus on their strengths and to self-

advocate, which sometimes requires educating 

their teachers and peers about dyslexia. This isn’t 

easy. My eight year old son recently reported that 

he had told his friend that he has dyslexia and that 

“this means my brain is wired differently, which 

makes it harder to read”. I was so proud! His next 

sentence had me hiding tears of anger and 

frustration “My friend said that if I have dyslexia, 

that means I’m dumb”.  

My children have always loved stories and they 

have amazing imaginations. They are curious and 

eager to learn. My eldest son is intrigued by 

history and enjoys a good period drama. He has 

developed a wonderful vocabulary, quick wit and 

a high level of emotional intelligence. But at 16, 

despite thousands of dollars spent on 

assessments, extra tutoring, reading programs 

and private school, his spelling is still ‘hit and miss’ 

and he rarely reads a novel. Fortunately, he has 

developed numerous coping strategies and uses 

technology to help him overcome these 

challenges. Although, it must be said, ‘spell check’ 

has let him down more than once. To support an 

3 Dyslexia Foundation of New Zealand, Dyslexia, 2014 
4 Firth, N. and Frydenberg, E. Success and Dyslexia: Sessions 
for Coping in the Upper Primary Years, 2011 

http://dyslexiaassociation.org.au/what-is-dyslexia
http://www.abs.gov.au/AUSSTATS/abs@.nsf/Lookup/1307.6Main+Features9Dec+2010
http://www.abs.gov.au/AUSSTATS/abs@.nsf/Lookup/1307.6Main+Features9Dec+2010
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application for special exam provisions as he 

heads into year 11 and 12, he recently underwent 

reassessment. Stripped bare of the support 

provided by technology and other 

accommodations, this process was a raw 

reminder of the persistent, life-long challenges 

with reading, spelling and writing faced by people 

with dyslexia. It reaffirmed my admiration for his 

courage, resilience and persistence in the face of 

daily challenges.  

“Be stubborn as a wombat! Dyslexics 
either become cowed by those who 
don’t understand the way they need to 
see or learn, or become determined 
and creative problem-solvers.” Jackie 
French 

We know that everyone’s brain is wired in an 

entirely unique way and that this diversity brings 

with it strengths and opportunities as well as new, 

innovative thinking. The unique characteristics of 

the dyslexic brain offer the ability to perceive the 

world from many perspectives and can allow 

talent to flourish in fields such as invention, the 

arts, design, engineering and entrepreneurship.  

 

Recognition, understanding and effective action 

are critical to allowing individuals with dyslexia to 

unlock their potential and access their talents. In 

this, teachers can have an incredible impact.  

Language and literacy development are at the 

heart of the school journey for children with 

dyslexia. While writing and spelling might be 

laborious, creating amazing stories is often 

something that comes readily to these creative 

minds, unlocking the many strengths of a dyslexic 

brain and turning this unique way of thinking from 

an obstacle into an advantage. Examples of 

successful dyslexic authors and story tellers 

include the wonderful Jackie French, Tom 

McLaughlin, Sally Gardner, Henry Winkler, Agatha 

Christie, and Dav Pilkey, to name just a few. 

The awareness, understanding and action of 

teachers can have a profound and lasting impact 

on these vulnerable learners, at all stages of their 

education. The good news for my sons is that 

there is momentum across the education system 

to embrace inclusive practices.  

Acceptance of different modes of learning and 

expression is growing, offering an opportunity for 

children with dyslexia to participate on a more 

even playing field, demonstrate their knowledge 

and enjoy learning.   

While both my children have had some poor 

experiences, the genuine care that the 

overwhelming majority of teachers have for their 

students, along with a willingness to explore new 

approaches to improve outcomes has been 

inspirational.  

Teachers play an essential role, in identifying 

students with dyslexia and in creating an 

environment that helps them to learn effectively. 

It’s never too early to notice ‘dyslexic type 

tendencies’ and provide support through action in 

the classroom.  

There are many simple adjustments a teacher can 

make to help improve outcomes for students that 

learn differently. Importantly, if you get it right for 

students with dyslexia, you get it right for 

everyone. 

 

Square Pegs is one part of a growing community 

of support, advice and expertise relating to 

dyslexia, which only a few years ago was non-

existent in Tasmania. To become a member, 

volunteer or learn more, please visit our website. 

squarepegstas.org 
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On being a 
square peg 
Christopher Bedford 

Post graduate/higher degree student 

Once there was a boy who didn’t want to grow 
up, as growing up would hurt. His name was Peter 
Pan. No it wasn’t, it was Christopher Bedford and 
that little boy was me. This is my story and as such 
should not be used as an excuse to make 
generalisations. 

 

 

Peter came home from school one day… strike 
that, I came home and said to my mother, “Why 
didn’t you call me Fred? I can spell Fred. I can’t 
spell Chris-tet-ter.” It took me many years to spell 
my name confidently.  

According to my parents, for a long time I would 
just point, utter “orter” for water, “ilk” for milk. 
When speech arrived it came in floods and Mum 
claimed I didn’t stop talking until I hit my sulky 
teens. 

Thankfully, we live in more enlightened times than 
the years I spent existing in state-run institutions 
known as primary and high schools, fuelled by 
capital punishment. O.K. corporal punishment! I 
was strapped when I didn’t understand something 

or asked others to explain. This happened almost 
daily.  

There was the day when I was introduced to the 
child psychologist in a small room. She had ink 
blots, square pegs for round holes, and a lot of 
words requiring yet more words from me. My first 
thought was “why not put a round peg in a square 
hole it looks like it would fit?” Then I looked at her 
face and I sensed trouble, so I conformed! After a 
long time I was taken back to the classroom and 
given my first label: ‘Clever but lazy’.  

So was I clever! I certainly didn’t think so. Lazy? 
When no matter how hard I tried I couldn’t 
succeed? When each student had to stand up, say 
and then spell his/her given words? I still can’t 
spell “hippopotamus” and as for “Mississippi”, 
why would I want to spell a river in America? I 
endeavoured, but the harder I tried, the less I 
achieved. 

Then followed my high school years and I admit it, 
a crush on my Year 8 teacher. That is until she 
stood beside me and declaimed, “It’s easy. Just 
listen to the word and spell it.” This continued 
until she was screaming so loudly in my ear, it 
became a blood sport with half the class revelling 
in their day at the Colosseum and the others 
praying “there but for the grace of God go I.” 
Goodbye crush! 

Lest you think my whole school life was a horror, 
no, I did have the two Rosses who taught me 
English and a love of poetry. I learned that songs 
dealt with real emotions and that a man named 
Shakespeare truly understood the question, “To 
be or not to be?” Ross number one’s instruction, 
“Don’t worry about spelling, we can fix that. Just 
follow your story.” When I did, he had me read it 
aloud to the class.  

The librarian noticed me reading a simple book on 
Greek and Roman mythology and asked if I knew a 
character called Asterix the Gaul. I didn’t, and 
together we entered a new era. She took me from 
ancient to modern history. Mrs Pinkerton said, “I 
have a carton of new books and I’m not sure if 
they’re any good. Would take a look and let me 
know.” I discovered A. J. P. Taylor and history rang 
my bell, loud and clear. My writing improved, my 
reading skills progressed and I wrote essays for 
the first time. 

In 1987, listening to the ABC’s Science Show, 
Robyn Williams was cataloguing my life, when he 
stated, “So that’s what having dyslexia is like.” I 

Chris Bedford, Elaine Harris & Jackie French 
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danced around the room. “I’m not lazy! I’m not 
stupid! I have dyslexia!” I rang my wife and 
informed her. Slowly, over time as my self-worth 
increased, I told my family and friends and then 
told the world. 

My confidence grew and my horizons expanded. I 
ran two charitable bodies, worked in the media 
and public relations; then in training, helping 
others overcome their own barriers. 

After a major health scare, I undertook a Bachelor 
of Education in 2008. Thanks to a wonderfully 
supportive environment, combined with guts and 
determination, I completed my four-year degree 
with Honours and in three and a half years.  

Now I’m back at university, deeply involved in my 
Masters of Research into the lived experience of 
students who have dyslexia; and who knows, I 
might even be able to turn it into a PhD. There’s 
always hope, that’s what I have discovered.  

 

Top tips for 
kids with 
dyslexia… 
Craig Christian, Teacher 

Craig Christian has a Bachelor of Human 
Movement, majoring in outdoor education. Craig 
brings experience and understanding of what it is 
like to grow up with dyslexia. 

1. So you have to try 

harder than the rest to 

get results, GREAT!  

Because learning how to push through when the 
only thing you can hear is doubt in your mind will 
give you the power not just to succeed in school 
work but life as well. Resilience is one of the 
greatest things you can lean. 

 

2. Don’t use dyslexia like 

an excuse (a crutch) 

Yes, you have Dyslexia. Yes, the way your brain 
works can make some tasks difficult when 
compared to how easy it is for others. But, don’t 
use Dyslexia as an excuse to get away with not 
trying your hardest. Try to see it as an opportunity 
to push through, because if you do you will 
discover how amazing you really are.  

 

 

 

3. Get support and ‘work 

smarter not harder’.  

Although this may seem to contradict my last 
points, it doesn’t. There will be times when there 
is no support and you have to push harder 
compared to times of support. However, getting 
support IS NOT CHEATING! Using a computer to 
read and write for you, getting people to check 
your work, finding someone that can help and 
guide you so you learn to read and write better, is 
not you cheating or not trying. It is you being 
smart and finding how you can make things work 
for you. When answering a question you still have 
to use conceptual reasoning, likewise you still 
need to use your imagination when writing a 
story. So whether a computer types for you as you 
talk or a person fixes your grammar, it does not 
matter because the thinking was done by you. 
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What is 

Occupational 

Therapy and 

how can it help 

my child? 
Ruth Croser 

Occupational Therapist/Teacher 

 

“What is Occupational Therapy?” is a commonly 
asked question. The Occupational Therapy 
Association of Australia defines it as:  
“Occupational therapy is a profession concerned 
with promoting health and wellbeing through 
occupation. The primary goal of occupational 
therapy is to enable people to participate in the 
activities of everyday life.” Occupational 
therapists are, like physiotherapists and other 
paramedical professions, accredited through the 
Australian Health Practitioner Regulation Agency 
following completion of a four year university 
degree. Many have further qualifications 
pertinent to their area of professional interest. 
Occupational therapists work in therapy centres, 
hospitals, schools, homes and community 
environments. What occupational therapy looks 
like is therefore somewhat different across 
different ages and contexts.   

Paediatric occupational therapists are focussed on 
helping children develop skills to independently 
engage in activities across their everyday life 
(home, childcare, school, recreational interest 
areas). This involves in the first instance discussion 
with the children/teens themselves and their 
family to identify their priority areas for skill 
development and then task analysing the activity 
and its pre-requisite skills into component parts. 
In working through this process, occupational 
therapists may identify equipment or technology 

that may help the person to achieve a higher level 
of independence. Recommendations regarding 
equipment and training in the use of any 
equipment or technology is therefore built into 
therapy reports and sessions. 

Pre-requisite skills for function in many tasks 
include ability to regulate, filter and manage 
emotions and sensory factors in the environment, 
social skills and engagement with other people, 
postural stability, balance and core strength, 
bilateral coordination of the two sides of the 
body, motor planning (praxis), upper limb and fine 
motor control and higher level sensory 
perception.  Occupational therapists will consider 
these areas as challenges in any of these impact 
performance in ‘higher level’ cognitive, social and 
fine motor skills. 

For example, handwriting is impacted by the 
following underlying abilities: 

 sensory processing: Let’s consider just one 
sensory domain – proprioception. Challenges 
in proprioception (sensory awareness of 
body position in space) may mean a person 
has difficulty maintaining a seated position 
for any length of time (needs lots of extra 
small movement to keep reminding them 
where they are in space), has difficulty 
knowing how hard to grip the pen and how 
much pressure to put through the pen when 
writing and may have difficulty learning and 
remembering the motor patterns in letter 
formations. 

 challenges with theory of mind: 
(conceptualising from another person’s point 
of view) impact social awareness and skills 
but also content of written work, which often 
involves consideration of the intended 
reader, or writing from the perspective of a 
character or analysing interactions. A 
difficulty ‘getting started’ in written work 
that contains these type of focusses can 
result. 

 postural stability and muscle tone: often 
these challenges can be seen through 
difficulty maintaining an upright seated 
position, fatigue when writing. 

 bilateral coordination of the body: challenges 
here impact the development of hand 
dominance, ability to cross midline and use 
hands in complimentary roles eg. left hand 
holding paper while right hand writes. 
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 praxis: is the bridge between thinking and 
doing.  This involves:  
 thinking of an idea or action – deciding 

what to do;  
 planning and sequencing the steps; 
 executing the plan with postural and 

motor control; 
 anticipating what will happen next and 

moving accordingly; and  
 responding to changes or disruption in 

the movement plan. 

Writing is a complex fine movement activity 
(independent of the cognitive   language 
processes) and underlying praxis difficulties in any 
of the above steps can influence handwriting. Fine 
motor coordination difficulties generally impact 
handwriting. Visual perception and processing as 
well as orthographic memory impact handwriting 
(ability to interpret visual information – 
directionality, visual memory and visual sequential 
memory, remembering visual pattern of letters, 
their association with sounds and associated 
movement patterns). 

Challenges in any of these foundation areas are 
likely to impact handwriting.  These challenges 
can co-exist with language based dysgraphia 
(difficulty writing).  An occupational therapist can 
help evaluate the foundational factors 
contributing to handwriting difficulties for the 
individual student. 

Occupational therapists working in this area 
should be familiar with both multi-sensory, motor 
learning and cognitive strategies to support and 
scaffold handwriting development as well as 
useful adaptions/adjustments to learning 
materials to support handwriting development 
(learning material adjustments include differently 
lined paper / use of colour margin cues to help 
students spatially, pencil grips etc). 

There is a critical learning stage in the 
development of reading and writing skills around 
the latter half of year 3 and year 4 at school.  This 
is when students generally move from learning to 
read and learning to write to reading to learn and 
writing to demonstrate understanding and ideas. 
In activities where the focus is on learning 
curriculum content (and not specifically on 
handwriting/reading) students who are still 
building their reading and writing skills need to 
have opportunities to access curriculum content 
and demonstrate their understanding through 
conversation and questioning, use of technology 

supports such as text to speech output, voice 
dictation and low text/no text strategies such as 
video learning and production, construction tasks 
and presentations/demonstration to convey their 
thinking and ideas.  

 

 

 

Students may have executive functioning 
difficulties that impact their ability to organise 
themselves, remember the details about work 
expectations, or their ability to know how to get 
started on an assignment or to sequence the 
steps and organise their thinking. Sometimes 
maintaining attention and focus on a task or sub-
task through to completion is the challenge.  

These challenges are best assessed and analysed 
by an educational psychologist who can identify 
the specific areas to focus on for the individual 
student. Occupational therapists and special 
educators then can work with the student and 
their family on practical organisation strategies. 
Visual supports such as graphic organisers and 
mind maps might be useful here and again there 
are technology options that support students’ 
executive functioning. 

 

Technology – where to start? 

This is where my occupational therapy and 
teacher hats merge and my personal enthusiasm 
for technology as a tool to enable students’ 

potential has a tendency to run amok! 😊   

Far too often technology is viewed as 

entertainment; my preference is to view 

technology as an enabler. Technology can enable 

potential and be a conduit for creativity and 
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connection. In the school context, technology can 

help students to produce text and demonstrate 

their understanding in diverse ways such as 

through voice to text dictation, video, through 

multi-media books and screen recording apps, 

story board cartoon and animation apps and 

digital design apps and software.   

Technology also helps students access a diverse 
range of learning opportunities through text to 
speech, learning video websites (Khan Academy, 
TED-Ed, Udemy etc), online connection with 
experts (through vehicles such as  ‘Expert in the 
classroom’ ‘Skype in the Classroom’), video 
excursions (such as DART connections) and 
collaborative global projects (e.g. the science 
based research projects that students across the 
globe participate in gathering data, such as CIESE 
http://www.k12science.org/materials/k12/ ).   

When technology is used, the learning possibilities 
are exciting and for many students, the playing 
field becomes more level as they can use 
technology tools to access and create printed 
content.  

 

Useful features in the technology your 
student already has access to: 

Increasingly, technology is being designed with 
settings options built into the operating system, 
web browser or office software that, when 
enabled, can prove very useful for students who 
have difficulty accessing and/or producing text.   

Look at what your child or student already has 
hiding away in the technology they use…this is just 
looking at no-cost possibilities within your 
operating systems already. 

iOS – MacBook / iPad / iPhone  - there are many 
features built into Apple devices in the operating 
system settings.  To be accepted on the app store, 
apps need to work with accessibility settings 
enabled. 

Mac laptops: 

Make use of built in Voice Input Dictation (Apple - 
System Preferences – keyboard – enable 
dictation) and Text to Speech (Apple - System 
Preferences – accessibility – speech – speak 
selected text) 

 

iPad / iPhone:  Accessibility features within iOS – 
already in iPad: 

Once activated in settings, accessibility features 
should work across apps on your iOS device – for 
an app to be approved on the AppStore it needs 
to be programmed to work with the accessibility 
settings if they are enabled. 

•   Speak selection on iPad in 
settings/general/accessibility/speech) – select 
text to read, then ‘Speak’  

•   Speak Screen on iPad – swipe down with two 
fingers from top of screen to hear content of 
screen read aloud 

•   Voice dictation – Settings – General – Keyboard 
– Enable Dictation (at bottom of list) 

Library supports – ebooks/audio books - Linc 
ebooks (State Library Tas). This system is currently 
moving from the old Overdrive app to Libby, the 
new app by Overdrive https://meet.libbyapp.com  
Built in text to speech is being promised within 
this app in a future edition (which will be nice – 
particularly for those using Android phones / 
tablets for whom the experience of using text to 
speech within this app has been patchy to date) 

Currently - need the “Libby – by Overdrive” app 
on iPad/iPhone.  Use speak screen two finger 
swipe from top of screen for speech of ebooks 
(iPad/Phone).   

Both iPad and Android tablets: 

Recording information on whiteboard – 
Photograph whiteboard using iPad or android 
tablet to minimise note-taking / handwriting 
required – allows student to focus on the learning 
content of the lesson rather than handwriting.  

Android phones / tablets: 

To use text to speech on an android phone go to 
settings > accessibility > text-to-speech output.  
Select to Speak is the key setting to activate.  Text 
to speech on an android device will only work if 
the developer of the app has programmed it to 
work, so you’ll find there will be some apps where 
this setting will not activate.  GooglePlayBooks 
works well with TTS (text to speech) 

Accessibility and Google Chrome web browser: 

Google Chrome Extensions are applications that 
run inside the Chrome browser and provide 
additional functionality. Below are some 

http://www.k12science.org/materials/k12/
https://meet.libbyapp.com/
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Accessibility Extensions for Google Chrome that 
students may find useful. 

Reader View (simplifies web pages, removing 
advertising and links for more effective use of text 
readers) 

Read&Write for Google Docs 

Read&Write for Google Docs adds many of the 
popular support features of Read&Write GOLD to 
Google Docs documents including: Text To Speech 
with Dual Synchronized Highlighting, Highlighting, 
Talking Dictionary, Picture Dictionary, Vocabulary 
Tool and Study Skills tools to capture Google 
highlights 

Select and Speak - Text to Speech (SpeakIt!) 

The Speak It extension enables you to have the 
text on most webpages read to you.  Simply 
highlight the text on the page you are reviewing 
then right- click to activate Speak It. Then click the 
play button to have the text read to you 

Useful (free – already built in) tools in Microsoft 
Word 2016: 

 ‘Read Aloud’ feature under Review tab – 
reads selected text 

 F7 – shortcut to Editor (spelling and grammar 
check) or Click on Review tab and then the 
far left ABC icon – this feature will now read 
everything it presents as an option and its 
definition. 

*This one is applicable for Word 2010 also * Can 
also set up Speak text feature in Quick Access 
toolbar. 

If Office 365 (or moving towards using it as I know 
some DoE schools are) then there are a range of 
accessibility features in the Microsoft Learning 
Tools in OneNote  
https://www.onenote.com/learningtools   

Of course, I haven’t yet mentioned any of the 
number of low cost/no cost apps that are very 
helpful for these students in terms of accessing 
text, producing text and organising text.  

I could also write further exploring built in settings 
that can be useful for students with executive 
functioning challenges.  However, I think these 
will need to wait for a further article… 

Enjoy exploring the accessibility features in the 
technology you already have! 

I’d love to hear from you about your experiences! 
Email me at ruthcroser@iinet.net.au 

Ruth is an occupational therapist and educator, 
currently working as a private consultant based at 
the Eastern Shore (Visibility) Children’s Therapy 
Centre in Bellerive Ruth is also a casual lecturer in 
inclusive education subjects through School of 
Education at the University of Tasmania.  

www.facebook.com/ruthcroserot 

 

 

 

 

https://www.onenote.com/learningtools
mailto:ruthcroser@iinet.net.au
http://www.facebook.com/ruthcroserot
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What is 

dyscalculia? 
Dr Judith Hudson 
 

Although the term ‘dyscalculia’ is one that has 

been around since the 1980’s in the UK and USA, 

its use in Australia is more recent, and its 

definition is less well understood. For clarity the 

definition published in the UK by the Department 

for Education and Schools) DFES, 2001) says: 

“Dyscalculia is a condition that affects the ability 

to acquire mathematical skills. Dyscalculic learners 

may have difficulty understanding simple number 

facts and procedures. Even if they produce a 

correct answer, or use a correct method, they 

may do so mechanically and without confidence.” 

(Cited in Chinn, 2017) 

 

This is supported in Australia with dyscalculia 

being described as: 

“…a term referring to a wide range of life-long 
learning disabilities involving maths, and includes 
all types of maths problems ranging from an 
inability to understand the meaning of numbers, 
to an inability to apply mathematical principles to 
solve problems.” 
(Dyslexia SPELD Foundation)   
 
 
 
 
 

 
Some of the predictors of Dyscalculia can include: 

 poor mathematical concept development; 

 lack of understanding of mathematical terms; 

 confusion over printed symbols and signs; 

 difficulty solving basic maths problems using 

addition, subtraction, multiplication and 

division; 

 poor memory of number facts (i.e. times 

tables); 

 trouble in applying knowledge and skills to 

solve maths problems; 

 weakness in visual-spatial skills, where a 

person may understand the required maths 

facts, but has difficulty putting them down on 

paper in an organized way; 

 frequent reversal of single figures and 

reversal of tens and units (e.g. 34 written as 

43); and 

 difficulty in reading text compound the 

student’s problem in maths. 

 

While many of these characteristics can also be 

seen in student who do poorly in mathematics, it 

is the degree of these difficulties and the 

resistance to remedial intervention that sets 

students with dyscalculia apart.  

Dyscalculia and Dyslexia can occur together, but 

some individuals may be Dyscalculic, but not 

necessarily Dyslexic, and while they can co-occur, 

they are distinctly different learning difficulties.  

For further information do look at the British 

Dyslexia Association (BDA) webpage. 

bdadyslexia.org.uk 

 

  

https://dsf.net.au/what-is-dyscalculia/
http://www.bdadyslexia.org.uk/dyslexic/dyscalculia
http://www.bdadyslexia.org.uk/dyslexic/dyscalculia
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Conference 

Exhibitors 
 

The Reading Mountain  

 

 

 
 

The Reading Mountain® is passionate about 

helping frustrated kids and their families. We 

make a positive and measurable difference to the 

reading experiences of reluctant readers by 

engaging them with beautiful, simple and 

decodable books. Our books from The Reading 

Mountain®, will help empower your child to have 

fun with stories and learn to read in a non-

threatening, interactive and fun way. 

 

Susan Spelic 

read@thereadingmountain.org 

thereadingmountain.org 

 

 

 

 

National Disability Coordinator Officer 

Program 

 

 

 
 

The Australian Government's National Disability 

Coordination Officer (NDCO) Program works 

strategically to assist people with disability access 

and participate in tertiary education and 

subsequent employment, through a national 

network of regionally based NDCOs. 

 

North 

Darlene McLennan 

Darlene.McLennan@utas.edu.au 

 

South 

Colleen Hooper 

HooperCo@missionaustralia.com.au 

 

ndcotas.com.au 

University of Tasmania  

 

    
 

The Faculty of Education offers a number of units 

relating to inclusive education. Inclusive education 

is a commitment to excellence and equity in 

education with an appreciation of student 

diversity. It is about addressing barriers to 

learning and improving the engagement, 

achievement, and wellbeing of all students. A key 

focus in the history and development of inclusive 

education has been on students with disability 

accessing and participating in education on the 

same basis as and in the context of their same-

aged peers. 

utas.edu.au/education 

Silver Sponsor 

Silver Sponsor 

mailto:Darlene.McLennan@utas.edu.au
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Nuance Communications 

 

 
 

Nuance design and deliver intuitive technologies 

that help people live and work more intelligently. 

They provide the tools to inform, to connect, and 

to empower people to be more productive and 

creative. This includes imaging technologies that 

convert physical documents into searchable 

digital files. Nuance focus on creating solutions 

that put people in command and are a leading 

provider of speech and imaging solutions around 

the world. 

 

Derek.Austin@nuance.com 

nuance.com 

 

 

Quantum RLV 

 

 

 

For over 30 years, Quantum has been providing 

products and services to people with a print 

disability (low vision, blindness or a learning 

difficulty). Quantum offers an innovative range of 

education software which assists users of all ages 

to have greater understanding of text by using a 

bi-modal approach - simultaneous highlighting of 

text as it is spoken. OrCam allows users to hear 

any printed text, in real time, enabling reading of 

newspapers, books, signs, menus, supermarket 

product labels and even text on a computer or 

smartphone screen. 

 

SAndrews@quantumrlv.com.au 

quantumrlv.com.au 

Institute for Multisensory Language 

Education 

 

 
 

IMSLE have created a unique and dynamic training 

experience for those who are wanting to 

specialise in a structured literacy approach with 

the addition of a multisensory component. IMSLE 

have been successfully offering and delivering 

accredited professional development training for 

teachers, schools, allied professionals and others 

interested since 2007.  

 

multisensoryeducation.net.au 
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Books: 

Overcoming Dyslexia: A New and Complete Science-
Based Program for Reading Problems at Any Level. 
Shaywitz, Sally E. 

Stages of Reading Development.  Chall, J.S., McGraw-
Hill.  

The Dyslexia Empowerment Plan: A Blueprint for 
Renewing Your Child's Confidence and Love of Learning. 
Foss, Ben 

Proust and the Squid: The Story and Science of the 
Reading Brain. Wolf, Maryanne, and Catherine J. 
Stoodley 

The Dyslexic Advantage: Unlocking the Hidden Potential 
of the Dyslexic Brain. Eide, Brock, and Fernette Eide 

Dyslexia, Dyscalculia and Maths, Henderson A. 

Making Maths Visual and Tactile, Hornigold J. 

Understanding Dyscalculia and Numeracy, Babtie and 
Emerson 

Trouble with Maths: A Practical guide to Helping 
learners with numeracy difficulties, Chinn S 

More trouble with Maths, Chinn S. 

‘What to do’ books, Chinn S 

Dyscalculia Assessment: 2nd Edition, Emerson & Babtie 

Dyscalculia Resource Book, Bird 

Dyscalculica Toolkit: Supporting Learning Difficulties in 
Maths, Bird 

Numbershark 5, CD Rom. 

Dyscalculia solutions, Emerson & Babtie 

Articles: 

Why Jaydon Can't Read: A Forum on Fixing Literacy. 
Executive Summary No 144. (Buckingham J, Ferrari J 
and Alegounarias T 2014): The Centre for Independent 
Studies, 

The Three-Cueing System in Reading: Will it Ever Go 
Away?  Kerry Hempenstall, RMIT University, published: 
Wednesday, 06 November 2013;  

Effective Reading Instruction. Sonday, Arlene W.  

 

 

 

 

Reports: 

National Reading Panel (U.S.). Report of the National 
Reading Panel: Teaching Children to Read: an Evidence-
Based Assessment of the Scientific Research Literature 
on Reading and Its Implications for Reading Instruction: 
Reports of the Subgroups. [Washington, D.C.]: National 
Institute of Child Health and Human Development, 
National Institutes of Health, 2000. @ 
https://www.nichd.nih.gov/publications/pubs/nrp/Doc
uments/report.pdf  

National Inquiry into the Teaching of Literacy 
(Australia), "Teaching Reading" (2005). 
http://research.acer.edu.au/tll_misc/5  

Independent Review of the Teaching of Early Reading 
(U.K.). (Rose Report), Final Report, Jim Rose, March, 
2006. @ http://dera.ioe.ac.uk/5551/2/report.pdf  

Identifying and Teaching Children and Young People 
with Dyslexia and Literacy Difficulties: An independent 
report from Sir Jim Rose to the Secretary of State for 
Children, Schools and Families, June 2009. @ 
http://www.interventionsforliteracy.org.uk/assets/Upl
oads/The-Rose-Report-June-2009.pdf  

Documentaries: 

Left from Write @ 
https://www.youtube.com/watch?v=GPhV9SyVmwA  

Outside the Square - Film 1 - Understanding and 
Identifying Dyslexia, @  
https://www.youtube.com/watch?v=ogks_oVVPok  

Outside the Square Film 2 - Targeted Teaching for 
Students with Dyslexia, @ 
https://www.youtube.com/watch?v=xooSSCrkEOA  

Outside the Square Film 3 - The Explicit Teaching of 
Language and Literacy, @ 
https://www.youtube.com/watch?v=OrnYj3Fe1lU  

Websites: 

Australian Dyslexic Association @ 
http://dyslexiaassociation.org.au/  

 

 

www.squarepegstas.org 
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Square Pegs is pleased to invite applications from educators, parents or  

relevant professionals for scholarships of up to $2,500 to support completion of  

an approved Multisensory Language Education course. 

 

Square Pegs Dyslexia Support & Advocacy Inc. 

Multisensory Language Education Scholarships 
 

Applicants must be Tasmanian based, prepared to fulfil the  

requirements an approved MSL course and able to assist children  

with dyslexia in their school or community.  

Applications are now open. 
For more information or to apply: 

www.squarepegstas.org 

 

Square Pegs Scholarship Program  

https://www.squarepegstas.org/

